
 

 

  

This document details the research conducted into the acceptance of 
the Netmedia Virtual Learning Environment (VLE) within a middle 
school and its potential for the personalization of learning 
 
Firstly the study sought a generalized overview of the attitudes held 
by pupils and staff in a school new to the experience of using a VLE. 
The evidence to support this was attained through the deployment of 
questionnaires made available to both pupils and staff through the 
ŘŜǎƪǘƻǇ ŀǊŜŀ ƻŦ ǘƘŜƛǊ ǎŎƘƻƻƭΩǎ ±[9Φ 
Secondly the study explored, through the use of the pupil 
questionnaire and working with a focus class consisting of 28, Year 5 
pupils, whether pupils of a middle school age were suitably equipped 
with the resources of computers and internet access as well as the 
skills necessary to use the VLE beyond the school environment, with 
the consideration of mobile technology as an alternative window in 
the absence of home computer provision. 
Finally, through the study of the focus class and observations noted 
while working with the staff at the school, the potential for the VLE as 
a tool to assist in personalising ǇǳǇƛƭǎΩ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎ ǿŀǎ 
evaluated. 
 ¢ƘŜ ǎǘǳŘȅ ǊŜǾŜŀƭŜŘ ǘƘŀǘ ǘƘŜ Ǿŀǎǘ ƳŀƧƻǊƛǘȅ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇƻǇǳƭƻǳǎ 
are ready to embrace and see potential in the Netmedia VLE, 
although some (both staff and pupils) may need support in its use. 
The results further identified that pupils in the school are well 
provisioned with high levels of home access to internet enabled 
computers. Further, a sufficient number of staff members were 
observed to have the ICT skills required to support pupils in VLE use. 
 The features of the Netmedia VLE are more than suitable, if not 
ŀŘŀǇǘŀōƭŜΣ ǘƻ ƳŜŜǘ ǘƘŜ ŘŜƳŀƴŘǎ ƻŦ ǘƘŜ ΨǇŜǊǎƻƴŀƭ ƭŜŀǊƴƛƴƎΩ ŀƎŜƴŘŀΣ 
under the guidance of a school team focused towards that aim. 
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How are Virtual Learning 

Environments (VLEs) perceived by staff 

and pupils in the focus school and how 

can features of the VLE be utilis ed to 

extend and personalise pupils learning 

within school and beyond? 

Introduction  

This study was conducted in light of the initial 2008 (DfES, 2005a: p.6) and subsequently 

revised 2010 target to see Virtual Learning Environments (VLEs) which support an e-

portfolio, installed in every primary school in the UK as set by The British Educational 

Communications and Technology Agency (Becta: 2006) and subsequently, the recent focus 

by the DCSF to personalise learning with an emphasis placed on the use of ICTs to assist in 

that process. 

National and Historical Context  

The application of Information and Communication Technologies (ICTs) in primary schools 

Ƙŀǎ ōŜŜƴ ƻƴŜ ƻŦ ǘƘƛǎ ŎƻǳƴǘǊȅΩǎ ƎƻǾŜǊƴƳŜƴǘΩs primary foci for the education sector, over the 

past few decades. Loveless (et al 2002) suggest ǘƘŀǘ ǘƘŜ Řŀǿƴ ƻŦ ǘƘŜ ΨƪƴƻǿƭŜŘƎŜ ŀƎŜΩ ǿŀǎ 

conjectured to have taken place in the USA in 1991 when the spending on computers and 

telecommunications surpassed that dedicated to industrial machinery and equipment. 

However, it was not until the publication of The Stevenson Report in 1997 (cited by Barker, 

2009: online), that the United Kingdom was identified as leading the rest of the world in its 

adaptation of ICTs, yet conversely highlighted that ICT in primary schools was at the time 
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limited, calling on the government for a renewed approach towards developing educational 

based ICTs.  

Excellence and Enjoyment (DfES: 2003) and subsequently ¢ƘŜ /ƘƛƭŘǊŜƴΩǎ tƭŀƴ (DCSF: 2007) 

set baselines for the personalisation of learning, were an altercation to the role of ICT in 

schools began to emerge as identified through ǘƘŜ Ψнлнл ǾƛǎƛƻƴΩ όDFES, 2006) where the 

emphasis on schools to employ learning platforms as a central hub for school 

personalisation is presented. 

In 2005 the government introduced the e-ǎǘǊŀǘŜƎȅ ΨIŀǊƴŜǎǎƛƴƎ ¢ŜŎƘƴƻƭƻƎȅΩ ό5C9{ нллрa) 

which evaluated the current ICT provision in schools and placed emphasis on the 

ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ΨŜ-ƭŜŀǊƴƛƴƎΩ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŀƴŘ ǘƘŜ ǳǎŜ ƻŦ ǘŜŎƘƴƻƭƻƎƛŜǎ ǘƻ ǎǳǇǇƻǊǘ ǘŜŀŎƘƛƴƎ 

and learning. In conjunction with the e-strategy, Becta ǇǳōƭƛǎƘŜŘ ǘƘŜ ΨIŀǊƴŜǎǎƛƴƎ 

TechƴƻƭƻƎȅ 5ŜƭƛǾŜǊȅ tƭŀƴΩ (2006: p.60) defining a revised 2010 target for the deployment of 

technologies that would encourage learners to personalise their learning experiences, this 

plan included the introduction of Learning Platforms and Virtual Learning Environments to 

all Primary schools. 

These steps have compounded to reveal an evolution of ICTs in schools, from being; a 

discreet subject, towards being a tool which should be used to assist pupils in personalising 

their learning across the primary curriculum. With the reformation of the National 

Curriculum, as proposed by RoseΩǎ Review of the Primary Curriculum (2009) ICT is set to take 

the place of science as a core skill ŀǎƛŘŜ ƭƛǘŜǊŀŎȅ ŀƴŘ ƴǳƳŜǊŀŎȅ ŀǎ Ψŀƴ ŜǎǎŜƴǘƛŀƭ ŦƻǊ ƭƛŦŜΩ όǇΦ тл-

73), seen to be as important as reading, writing and arithmetic,. 

Purpose and Aim  

This study aims to identify how both staff and pupils perceive the Netmedia VLE, which at 

the time of this study, had recently been installed. Further, the study seeks clarification of 

how this technology can be used to assist pupils in personalizing their learning; considering 

the current onus placed on schools by the government to integrate ICTs across the 

curriculum with the aim of promoting personalised e-learning. 
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The Key Questions 

Principally the study will aim to answer the following three questions: 

¶ How has the Virtual Learning Environment been received by pupils, staff, middle and 

senior management in the focus school? 

¶ What features are available on the Netmedia Learning Platform and how can they 

support children in personalising and extending their learning across the curriculum? 

¶ Are pupils, of a middle school age, suitably equipped with the technology and skills 

required to use the VLE to personalise their learning beyond the confines of the 

school environment? 
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Literature Review  

The literature review provides a synthesis of professional theory and research published 

both by authors and government-funded agencies in the field of ICT, elearning and the 

personalisation of learning.  

What is a Virtual Learning Enviro nment?  

Ψ! ±[9 ƛǎ ŀ ǎƻŦǘǿŀǊŜ ǘƻƻƭ ǿƘƛŎƘ ōǊƛƴƎǎ ǘƻƎŜǘƘŜǊ ƛƴ ŀƴ ƛƴǘŜƎǊŀǘŜŘ ŜƴǾƛǊƻƴƳŜƴǘ ŀ 

range of resources that enable learners and staff to interact online and includes 

content delƛǾŜǊȅ ŀƴŘ ǘǊŀŎƪƛƴƎΦΩ .ŜŎǘŀ όнллоa, p.1)  

As the Interactive whiteboard (IWB) was the media rich answer to the evolution of the chalk 

ŀƴŘ ǿƘƛǘŜ ōƻŀǊŘǎΣ ǘƘŜ ±[9 ƛǎ ǇǊŜǎŜƴǘŜŘ ŀǎ ǘƘŜ ŜǾƻƭǳǘƛƻƴ ƻŦ ŀ ǎŎƘƻƻƭΩǎ [ŜŀǊƴƛƴƎ tƭŀǘŦƻǊƳ ό[tύ 

όƻǊƛƎƛƴŀƭƭȅ ǘƘŜ ƛƴǘǊŀƴŜǘ ǎȅǎǘŜƳ ŘŜǎƛƎƴŜŘ ǘƻ ǇǊƻǾƛŘŜ ŀ ǎŎƘƻƻƭΩǎ ŎƻƳƳǳƴƛǘȅ ǿƛǘƘ 

communication tools, digital storage and access to a variety of educational software and 

now considered the term to describe the schools network as a whole), which utilises the 

internet to provide anytime, anywhere access for pupils, school staff and parents (Becta 

2003: p.1, Mason & Rennie, 2006: 124-5). While VLEs were initially designed for distance 

ƭŜŀǊƴƛƴƎΣ ǘƘƛǎ ǎƻŦǘǿŀǊŜ ƛǎ ƴƻǿ ŀǇǇǊŜŎƛŀǘŜŘ ŦƻǊ ƛǘǎ ǇƻǘŜƴǘƛŀƭ ƛƴ ǘƘŜ ΨōƭŜƴŘŜŘΩ ŀƴŘ ǇŜǊǎƻƴŀƭƛǎŜŘ 

learning ideologies within the education sector. This topic is explored further, later within 

ǘƘƛǎ ǊŜǾƛŜǿ όǎŜŜ ΨMaking Learning Personal Ω p. 9). 

Generally VLEs incorporate communication systems, planning and assessment tools and 

provide a means of content presentation, creation and storage (Becta: 2003a, p.1). The 

most prominent users of this software in the United Kingdom are the Further Education (FE) 

sector with Becta reporting ninety-two percent of FE institutions being VLE-enabled (2009b: 

p.32).  

There is however much confusion in primary schools about the terminology pertaining to 

VLEs. Often they are mistakenly referred to as: Learning Platform LPs, learning management 

systems (LMS), managed learning environments (MLE) or content management systems 

(CMS). Whereas the actually of the VLE is as a component of the LP or MLE and is more the 

development of a CMS so to provide online access Becta (2003a). However, the lack of 
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ŎƻƴǎƛǎǘŜƴŎȅ ƛƴ ǘƘŜ ǇǳōƭƛŎŀǘƛƻƴǎ ƛǘ ǇǊƻŘǳŎŜǎ ŦƻǊ ǎŎƘƻƻƭǎ άƳǳŘŘƛŜǎ ǘƘŜ ǿŀǘŜǊέ ŀƎŀƛƴ ōȅ 

randomly alternating the terms LP and VLE (2007a, 2010a, 2010b). 

Despite the 2009 report from Becta identifying that the primary sector has seen a 

substantial increase in the implementations of VLEs (Becta, 2009), it further highlights that 

they are experiencing difficulties with implementing and developing them on a whole-

school level (p.4). That sentiment is supported by a press release issued by the British 

Educational Suppliers Agency (BESA, 2009) which reported that forty-two per cent of 

teachers in schools with VLEs were abstaining from VLE use. Raising the question of why 

teachers would be avoiding the use of the software, despite its reported benefits for both 

them and their pupils.  

As if in response, Becta (2010a) published a framework for VLE implementation, wherein 

five steps are identified and clear usage descriptors provided, to allows schools to evaluate 

ǘƘŜƛǊ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘǎ ΨǘǊŀƴǎŦƻǊƳŀǘƛƻƴΩΦ (see  Appendix R ς .ŜŎǘŀΩǎ ǎǘŜǇǎ ǘƻ ±[9 !ŘƻǇǘƛƻƴ). 

This model almost mirrors the suggestions from Armstrong (2010), in the book titled Ψthe 

ADOPT frameworkΩ. This book provides guidence to schools using ǘƘŜ Ψ[tҌΩ 

(LearningPossibilities:online) VLE, suggesting a successfully trialed framework for VLE 

success. 

 

Making Learning Personal  

Before detailing how to personalise learning, one draws on Petty (2004) to define what 

learning is. He suggests that learning is the process of ΨŀŎǘƛǾŜ ƳŜŀƴƛƴƎ-ƳŀƪƛƴƎΩ ŀƴŘ ǘƘŜ 

structuring, organisation and application of what has been learned (p.19).  

In 2004, the focus within education appeared to shift ŦǊƻƳ ŀ άǎƛƴƎƭŜ-minded pressure for 

ǇŜǊŦƻǊƳŀƴŎŜΩΩ ǘƻǿŀǊŘǎ emphasis on the personalisation of learning (Pollard et al: 2008, 

p.170). Pollard refers to the TLRP (Teaching and Learning Research Program: 2004, cited by 

Pollard et al 2008) to define personalised learning as learning which is shaped by the 

ƭŜŀǊƴŜǊǎ Ψcharacter, interests, and aspirationsΩ ŀƴŘ ǿƘƛŎƘ ŘŜǇŜƴŘǎ ǎǘǊƻƴƎƭȅ ƻƴ ƘƛƎƘ-quality 

teaching, focused towards engaging the needs of each pupil. He compares this with a 
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definition provided by the TDA (Teacher Development Agency) to say that personalised 

learning, while still being tailored to meet the needs of every child, also needs to 

Ψ/ƘŀƭƭŜƴƎŜ ŜŀŎƘ ƭŜŀǊƴŜǊ ǘƻ ŀŎƘƛŜǾŜ ƴŀǘƛƻƴŀƭ-standards and gain the skills they 

ƴŜŜŘ ǘƻ ǘƘǊƛǾŜ ŀƴŘ ǎǳŎŎŜŜŘ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜƛǊ ƭƛǾŜǎΦΩ (TDA 2007 cited by Pollard at 

al, 2008) 

The ¢5!Ωǎ definition of personalised learning highlights the duplicitous nature of what is 

meant by personalisation. As questioned by Buckingham (2007: p.21-22) how can learning 

be personal when children are measured against a standard? Assuming that all children are 

the same in their intelligences and thus comparable. adding to the confusion the OECD, 

writing before Buckingham identified that: 

ΨtŜǊǎƻƴŀƭƛǎŜŘ ƭŜŀǊƴing is not a return to child-centred theories: it is not about 

separating pupils to learn on their own: it is not the abandonment of a national 

curriculum; and it is not a license to let pupils coast at their own preferred pace of 

ƭŜŀǊƴƛƴƎΦΩ (2006: p.24) 

It would appear, as Buckingham (2007, p. 22) and West-Burnham et al (2007: p.16) suggest, 

that personalisation with regard to education, is not about designing an education to fit a 

child, so much as an ideological shift towards  educating children to take control of their 

educational development; aware of the steps required to progress. Further, personalisation 

considers the provision of support paired with the importance of those who need it, gaining 

access to it. A shift towards teaching metacognition with the results focused towards 

ǇǊƻŘǳŎƛƴƎ ΨŎƛǘƛȊŜƴǎΩ capable of taking ownership and responsibility for their life-long learning 

journey (Pritchard 2007:p. 8). 
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Fig. 1 9ǎǎŜƴǘƛŀƭ ŎƻƳǇƻƴŜƴǘǎ ƛƳǇŀŎǘƛƴƎ ƻƴ ǘƘŜ ǿƘƻƭŜ ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎ ŀƴŘ ǿŜƭƭ ōŜƛƴƎ ό/ƻǇƛŜŘ ŦǊƻƳ /ƘŜƳƛƴŀƛǎΣ нллуΥ ǇΦмтύ 

Cheminais (2008) provides further clarity by identifying the components of personalised 

learning for education; as can be found in Fig. 1, where the responsibilities of schools and 

conversely teachers are identified against five key themes. However, this leads to the 

question of how ICTs can assist in personalised learning? 

For pupils, a principal role of ICTs under the remit of the personalisation of learning is to 

promote Ψ.lended LearningΩΦ Blended Learning is the assimilation of distance learning and 

that which is considered informal with school-based face-to-face learning. Seen to assist 

pupils in applying what they learn, to their often de-contextualised studies (Mason & 

Rennie, 2006: p. 11-14). An example of this would be a preparatory homework task of 

creating a photo diary, documenting the development of plants within a ǇǳǇƛƭΩǎ garden, or 

on their window sill. Then asking them to present that diary in class (potentially through a 
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VLE) to support learning about the development of plants. Principally a constructivist 

approach which relies on the knowledge gained from the observation processes conjoined 

with the timely input of information, to extend the learning environment and provide pupils 

with the tools of enquiry which they can use within other areas of their learning lives. 

Blended learning also presents opportunities for parental involvement. Many schools have 

used their VLE as a window to parents, encouraging and supporting them in becoming active 

ǇŀǊǘƛŎƛǇŀƴǘǎ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜΣ ŀǎ suggested by the DfES(2005: p.8, 2006: 

p.44). Some schools have extended on that premise to provide online access to third-party 

support agencies to parents to ǎǳǇǇƻǊǘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ƴŜŜŘǎ (DFES: 2006, p.8). 

Recently, Becta have revealed an increase in the number of schools where parents were 

ƻōǎŜǊǾŜŘ ǘƻ ǳǎŜ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǎŎƘƻƻƭǎΩ ±[9 (2009: p.10). 

 

ICT, teaching strategies and learning theories  

When considering the personalisation of learning through a VLE, one must consider whether 

this environment will address the educational needs of all pupils.  There are a number of 

models used to define the processes of teaching and learning, Pollard et al (2008: p.175-

181) identifies three which permeate UK educational theory, Behaviourism, Constructivism 

and Social Cognition. 

Of these three teaching styles, Littledyke et al (1998: p.96) identified that historically, 

ŜŘǳŎŀǘƛƻƴŀƭ L/¢ǎ ƘŀŘ ŦƻŎǳǎŜŘ ǇǊŜŘƻƳƛƴŀƴǘƭȅ ƻƴ Ψ5Ǌƛƭƭ ŀƴŘ tǊŀŎǘƛŎŜΩ ǊƻǳǘƛƴŜǎΣ ǘƘǳǎ ŦŀǾƻǳǊƛƴƎ 

a behaviourist approach to learning, where the computer acted in essence as a teacher 

handing out tests with pre-defined answers and no room for individual interpretation. She 

identified (now historically) that the role of ICTs in schools were developing towards 

focusing on the Constructive and Socio-Cognitive ideologies, an idea supported by the DfES 

(2005bύ ǇǳōƭƛŎŀǘƛƻƴ ΨaŀƪƛƴƎ L¢ tŜǊǎƻƴŀƭΩΦ Lƴ ǘƘƛǎΣ ǘƘŜ factor surrounding the personalisation 

of learning, is the inclusion of ICTs to assist children in restructuring what they know 

through interactions with other social factors, for example parents and peers, as well as 

their teachers. Wright et al (2006: p.28-29) adds further support to the premise of elearning 

as having the potential to develop socio-constructivist teaching styles, when discussing the 
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ǇƻǘŜƴǘƛŀƭ ƻŦ ǳǎƛƴƎ L/¢ǎ ǘƻ ŦŀŎƛƭƛǘŀǘŜ ŘƛǎŎǳǎǎƛƻƴΦ IŜ ǊŜŦŜǊǎ ǘƻ ±ȅƎƻǘǎƪȅΩǎ ǿƻǊƪ ƻƴ ǘƘŜ ȊƻƴŜ ƻŦ 

proximal development (ZPD) to explain how interactions between users who bring 

knowledge to the discussion group and then have to restructure that knowledge to 

accommodate input from their teachers and peers.  

Considering the ƴŜŜŘ ǘƻ ΨǊŜǎǇŜŎǘΩ multiple intelligences within the personalisation agenda, 

DŀǊŘƴŜǊΩǎ ǘƘŜƻǊƛŜǎ ƻƴ ƛƴǘŜƭƭƛƎŜƴŎŜ detailed in his book, Frames of Mind (1983), presented a 

move away from the ideology of the single intelligence, towards the understanding that 

there were no less than nine distinct areas under which intelligence could be categorised. 

These are: Verbal/Linguistic, Logical/Mathematical, Musical/Rhythmic, Bodily/Kinaesthetic, 

Visual/Spatial, Intrapersonal, Interpersonal, Naturistic and the Existential (Pound 2005:p.64-

5).  

In education, these have been reduced to the considerations of the visual, auditory and 

kinaesthetic (VAK). Buckingham (2007: p.24-25) suggests that these theories are often used 

by teachers using ICTs to provide pupils with work tailored to meet their preferred learning 

style. Essentially however, there is some argument against this practice, where it is 

suggested that children should be exposed to all, to encourage the development of other 

intelligences beyond that favoured by the pupil. A premise Baroness Greenfield would 

support when she suggested ΨLǘ ƛǎ ǿƘŜƴ ǎŜƴǎŜǎ ŀǊŜ ŀŎǘƛǾŀǘŜŘ ǘƻƎŜǘƘŜǊΦΦΦέ άΦΦΦthat brain cells 

fire more strongly than when ǎǘƛƳǳƭƛ ŀǊŜ ǊŜŎŜƛǾŜŘ ŀǇŀǊǘΦΩ ό/ƛǘŜŘ ōȅ {ƛƳƳƻƴǎ Ŝǘ ŀƭΣ нллфΥ 

p.189) suggesting instead that tailoring lessons to make an assault on a number of the 

different intelligences would be more effective than a favoured intelligence approach. 

 

VLE Firewalls : Barri ers to VLE success,  

.ŜŎǘŀ όнллоύ ŎŀǘŜƎƻǊƛǎŜ ōŀǊǊƛŜǊǎ ǘƻ L/¢ ǳǎŀƎŜ ƛƴ ǘǿƻ ΨƻǊŘŜǊǎΩΦ ¢ƘŜ ŦƛǊǎǘ ŎƻƳǇǊƛǎŜǎ ƻŦ ŦŀŎǘƻǊǎ 

such as resource provision and availability; unreliability of technology; and the absence of 

support. The second relates to both school-level considerations, such as the organisation of 

resources; time and the curriculum; and staff-level considerations for the relevance of ICT to 

their subject and staff readiness and aptitude for change. 
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Ψ¢ƘŜ ōƛƎƎŜǎǘ ŎƘŀƭƭŜƴƎŜ ǘƻ ǘƘŜ ǇŜǊǎƻƴŀƭƛǎŜŘ ǎŜǊǾƛŎŜǎ ŀƎŜƴŘa is what it means for 

inequality. Take the case of personalised learning. Middle class homes are often 

far more conducive to personalised learning than many poorer homes that have 

less space, fewer computers and books. Thus the more that personalised learning 

promotes self-ǇǊƻǾƛǎƛƻƴƛƴƎΣ ǘƘŜ ƳƻǊŜ ƛǘ ŎƻǳƭŘ ǿƛŘŜƴ ƛƴŜǉǳŀƭƛǘƛŜǎΦΩ (Leadbeater 

2004: p.70) 

Above, Leadbeater highlights one of the key barriers to the successful utilisation of VLEs in 

schools as personalisation tools. The premise behind a VLE is to provide anytime, anywhere 

ŀŎŎŜǎǎ όŀǎ ŘƛǎŎǳǎǎŜŘ ƛƴ ΨWhat is a Virtual Learning Environment?Ω ƻƴ ǇΦ 8). But if the 

technology is going to be initiated as a tool for the personalisation of learning, then pupils 

and teachers will need to possess the means to gain access to this technology both through 

skills as well as the provision of technology. While a school well resourced with computers 

could provide that access, those with limited resources will encounter time management 

ǇǊƻōƭŜƳǎ ƛŦ ŎƻƳǇǳǘŜǊ ǎǳƛǘŜǎ ŀǊŜƴΩǘ ǎǳŦŦƛŎƛŜƴǘ ǘƻ ƳŜŜǘ ǘƘŜ ŘŜƳŀƴŘǎ ƻŦ ŀ ǿƘƻƭŜ ǎŎƘƻƻƭΣ ŎǊƻǎǎ-

curricular approach to the integration of ICTs using a VLE.  

Home provision of ICTs for both teachers and pupils is reported to have increased 

exponentially between 2005 and 2009 (Becta). However, some UK homes still do not have 

access to technologies, such as computers and internet with Becta citing either geographic 

or economic reasons. The Government, with the publication of The Digital Britain Final-

report, has initiated steps to eradicate this barrier (DCMS: 2009) and in conjunction Becta 

piloted (2008) and has now introduced the Home Access scheme. This initiative targets 

looked-after children and those from less privileged backgrounds as potential candidates for 

ongoing support and a grant to buy computers and internet provision through Local 

Education Authority (LEA) approved suppliers (2010a). 

Ofsted (2009: p.5), presents an issue where a lack of support from senior and middle 

management for the deployment of the VLE would present a serious enough barrier to  

potentially halt the successful deployment and uptake of a VLE across the whole school. 

BESA (2009) revealed that thirty-six per cent of deputy head teachers in schools, which had 

a VLE installed, did not view it as an important resource for school and curriculum 
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development. Without these key members of staff behind its deployment, encouragement 

for its use will not be expressed to subject leaders, creating a waterfall effect where the 

leaders subsequently fail to encourage their teams to use the VLE to extend and personalise 

ǇǳǇƛƭǎΩ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜǎΦ  

Considering the motivation of pupils to use the VLE, The DfES commissioned a study into the 

motivational aspects of ICTs reporting observations of improvements in the standards of 

work produced using ICTs as well as high levels of enjoyment when conducting ICT-

enhanced tasks, but warned also, that the use of the ICT in education must be relevant and 

purposeful if it is to maintain the interest of the user (Passey et al, 2004: p.16). Focusing 

more explicitly on the use of the internet technologies Pritchard equally identifies with the 

ƳƻǘƛǾŀǘƛƻƴŀƭ ŀǎǇŜŎǘǎ ƻŦ L/¢ǎ ƎƻƛƴƎ ŦǳǊǘƘŜǊ ǘƻ ǎǳƎƎŜǎǘ ǘƘŜ ΨnoveltyΩ ŦŀŎǘƻǊ ƻŦ ǳǎƛƴg computers 

in lessons has not depreciated over the years (2007; p. 117). 

Case studies run by Netmedia on the use of VLEs in primary and junior schools, express 

asynchronous experiences of enjoyment and empowerment by pupils (Netmedia: 2010). 

One school, which had developed its VLE to emulate the popular social networking site 

Ψ.ŜōƻΩ stated that: 

Ψ¢ƘŜǊŜ ƛǎ ŎŜǊǘŀƛƴƭȅ ŀ ōŀƭŀƴŎŜ ǘƘŀǘ ƴŜŜŘǎ ǘƻ ŜȄƛǎǘ ōŜǘǿŜŜƴ ǳǎƛƴƎ ǘƘŜ [ŜŀǊƴƛƴƎ 

tƭŀǘŦƻǊƳ ŦƻǊ ŀŎŀŘŜƳƛŎ ǇǳǊǇƻǎŜǎ ŀƴŘ ǎƻŎƛŀƭ ǇǳǊǇƻǎŜǎΦΩ(Netmedia: 2008) 

This suggests pupils will need an incentive beyond education and the motivational affects of 

ICTs to use the software recurrently. Kenny (2010) suggested that schools reporting the 

highest levels of success with VLE adoption tend to be those which have developed to 

include featǳǊŜǎ ŎƻƳƳƻƴƭȅ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ǎƻŎƛŀƭ ƴŜǘǿƻǊƪƛƴƎ ǎƛǘŜǎ ǎǳŎƘ ŀǎ Ψ.ŜōƻΩ ƻǊ 

ΨCŀŎŜōƻƻƪΩΣ ǿƘƛŎƘ ƛǎ ǎǳǇǇƻǊǘŜŘ ōȅ hŦǎǘŜŘΩǎ όнллфΥ ǇΦмпύ ŦƛƴŘƛƴƎǎ ǿƘŜǊŜ ǘƘŜ ƳŀƧƻǊƛǘȅ ƻŦ ±[9 

use was observed to be social. 

For staff, the main focus on improving motivation stems from timely and effective training 

ǿƘƛŎƘ ƛǎ ŜŦŦƛŎƛŜƴǘƭȅ ŘƛǊŜŎǘŜŘ ǘƻ ƛǘǎ ŀǳŘƛŜƴŎŜΩǎ ǊŜǉǳƛǊŜƳŜƴǘǎΦ IƻǿŜǾŜǊΣ .ǳŎƪƛƴƎƘŀƳ όнллтΥ 

p.60) highlights an issue with initial ICT training often being directed towards the 

operational instruction of a specific hardware/software and often fails to demonstrate 
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pedagogical application, which may explain why many teachers are failing to embrace the 

VLEs when initially installed όǎŜŜ ΨWhat is a Virtual Learning Environment?ΩύΦ 
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Methodology  

Introduction  to the methodology  

Despite numerous companies sourcing VLEs; The Netmedia (ƛǘΩǎ ƭŜŀǊƴƛƴƎΥ online) VLE will be 

the focus of this study as it was the VLE installed by the focus school at the time. 

Herein, the research sample and the research tools used to conduct the study are defined 

and a rationalisation for these is presented.  

The Research Populous 

The research focused on three distinct collections within the school. 

Random sampling was used to engage all four-hundred-and-eighty pupils and fifty-two staff 

all of whom were potential subjects of a survey consisting of differentiated questionnaires. 

The focus class for action research consisted of 28 pupils ŦǊƻƳ Ψ¸ŜŀǊ рΩ. Towards the end of 

the study key members of staff were selected for interview, including; the ICT co-ordinator, 

Deputy Head-teacher, the teacher of the focus class and ǘƘŜ ǎŎƘƻƻƭΩǎ ƛƴ-house Network 

Administrator. 

Ψ¸ŜŀǊ рΩ ǿŀǎ ŎƘƻǎŜƴ ŀǎ ŀ ŦƻŎǳǎ ŀǎ ǘƘŜƛǊ ȅŜŀǊΣ ŀǘ ǘƘŜ ǘƛƳŜ ƻŦ ǘƘŜ ǎǘǳŘȅΣ ƘŀŘ ƴƻǘ ōŜŜƴ 

introduced to the VLE. It was felt that this would provide an accurate portrayal of how 

pupils, new to the VLE, found the experience of using it. Further, this would provide 

evidence of the issues new-comers face, and an understanding for, how they could be 

supported in using the resource. In addition, the classes teacher specialised in ICT during his 

ǎǘǳŘƛŜǎΣ ǿƘƛŎƘ ǇǊŜǎŜƴǘŜŘ ƘƛƳ ŀǎ ŀƴ ƛŘŜŀƭ ΨƎŀǘŜƪŜŜǇŜǊΩ ό.ǳǊǘƻƴ Ŝǘ ŀƭΣ нллуΥ ǇΦпфύ ǿƘƻ ǘƘŜ 

researcher felt was suitably able to guide and support the class in the researchers own 

absence. 

Asking the Right Questions  

The decision to survey the entire school originated from the requirement for quantifiable 

evidence (Burton et al, 2008: p.146-7) so as to document the general opinions of staff and 

pupil towards of the VLE. 
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Questionnaires were made available both onlineΣ ƛƴǘŜƎǊŀǘŜŘ ƛƴǘƻ ǘƘŜ ΨMyDesktopΩ ŀǊŜŀ ƻŦ 

the Netmedia VLE for staff and pupils (Appendix C, D). Hard copies (Appendix B) were made 

available to staff members, so as to accommodate for the opinions of those who were not 

as confident with ICT, or who were not using the VLE at the time of the study. Although 

concern was raised regarding the duplication of results, it was felt, that proceeding with on-

line access to the questionnaire provided staff greater opportunity for access, especially 

considering those who were observed not to frequent the staff-room. 

The Questionnaires were made available synonymously to pupils; during assembly, and 

staff; through meetings, emails and notice-boards (both online as well as in the staffroom) 

and remained available to all students and staff until the last visit to the school, at the end 

of the study. 

The questions on the questionnaires comprise the following features: 

¶ Likert scales; as they are identified by Burton et al (2007:p. 91) who suggests they 

revŜŀƭ ΨƻǇƛƴƛƻƴǎ ŀƴŘ ǇŜǊŎŜǇǘƛƻƴǎΩ ŀ ƴƻǘƛƻƴ ǎǳǇǇƻǊǘŜŘ ōȅ YǳƳŀǊ όнллрΥǇΦ мппύ ǿƘƻ 

refers to them as attitudinal scales. While 10 point scales are proposed as an 

alternative, it was felt that 5 points provided sufficient clarity by which to rate initial 

impressions of the VLE, and provide clear categorised data. 

¶ Multiple choice, with more than one selectable option; these were chosen as they 

provide data towards the identification of the popularity of a feature. As with 

Question 3 of the TeachersΩ online questionnaire (Appendix C ς Example of the on-

line version of the staff questionnaire), where data will be collated which identifies 

the most commonly used features of the VLE by the school, as a whole, while also 

identifying those features which are not being used. The usŜ ƻŦ ǘƘŜ ΨƻǘƘŜǊΩ ōƻȄ 

(Appendix B, C, Dύ ǿŀǎ ŀǎ ǇƘǊŀǎŜŘ ōȅ .ǳǊǘƻƴ όнллуΥ ǇΦ фмύ Ψƛƴ ŎŀǎŜΦΦΦΩ ƻƴŜ ΨΦΦΦƳƛǎǎŜŘ 

ŀƴ ƻǇǘƛƻƴΗΩ  The use of a single option multiple choice questions occurs on the 

ǘŜŀŎƘŜǊǎΩ ƘŀǊŘ-ŎƻǇȅ ǉǳŜǎǘƛƻƴƴŀƛǊŜ ŀƴŘ ǿŀǎ ǳǎŜŘΣ ŀǎ ǿƛǘƘ ǘƘŜ ΨŘǊƻǇ-down list 

ǎŜƭŜŎǘƛƻƴΩΣ ǘƻ ŎŀǘŜƎƻǊƛǎŜ ǘƘŜ ǊŜǎǳƭǘǎ ǿƘƛƭŜ ǇǊŜǎŜǊǾƛƴƎ ŀƴƻƴȅƳƛǘȅ ŀƴŘ ŎƻƴǎƛǎǘŜƴŎȅΦ 

However, their use was limited as they would produce a limited scope towards a 

favoured feature disregarding others. 
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¶ Free Entry Text boxes: as with the pupils Class (Appendix D ς Example of on-line 

pupil questionnaire) and number of years in the current role (Appendix C ς Example 

of the on-line version of the staff questionnaire) were used sparingly and to provide 

only information to assist in the aggregation and analysis of results, while they could 

have been employed to extrapolate qualitative data regarding the experiences of 

VLE users (Burton et al, 2008:p. 93), it was considered an un-necessary addition for 

ǘƘŜ ǇǳǊǇƻǎŜǎ ƻŦ ǘƘƛǎ ǎǳǊǾŜȅ ōŜȅƻƴŘ ǘƘŜ ǇǊŜǎŜƴŎŜ ƻŦ ǘƘŜ ΨƻǘƘŜǊΩ ōƻȄŜǎΦ 

¶ Drop-down Selection list: as is used on the teachers online questionnaire (Appendix 

C ς Example of the on-line version of the staff questionnaire) were used to ascertain 

role within the school and to provide a means to categorise the responses of 

individuals while maintaining anonymity and reducing the potential of anomalous 

results. 

Online surveying methods were used, as suggested by Burton et al (2006: p. 82-3), due to 

the method of data collection; the opportunities for human error during data entry are 

eradicated, thus providing a reliable data source. Further, the nature of the online survey 

bought the questionnaire to the desktops of every potential respondent, to complete at a 

time which they designated, as opposed to being presented with a questionnaire during 

class time and being forced through it which could have led to inaccurate results. 

While it could be argued that results would have been more accurate had every child had a 

hard-copy to complete, the requirement on resources, physical and temporal, would have 

been too great for this study to have accommodated. 

Discussing Development  

While the questionnaires yield quantitative data, their nature will restrict participant 

responses, and thus will give generalised perspectives of VLE acceptance overall. Burton et 

al (2008:p. 84) suggest that face-to-ŦŀŎŜ ƛƴǘŜǊǾƛŜǿǎ ǇǊƻǾƛŘŜ ŀŎŎŜǎǎ ǘƻ ǘƘŜ ΨǳƴƛǉǳŜ 

ǇŜǊǎǇŜŎǘƛǾŜǎΩ ƻŦ ǎǇŜŎƛŦƛŎ ƛƴŘƛǾƛŘǳŀƭǎΦ The decision to use structured interviews was 

discounted as they yield little opportunity for study beyond the pre-designated questions, 

whereas an unstructured interview would provide a lot of potentially extraneous 

information which may not be relevant to the study (Burton et al. 2008: p. 86 & Kumar, 
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2005: p.123-127). The use of semi-structured interviews will present a framework for 

discussion and allow for respondent interpretation. The interviews will provide qualitative 

detail considering the support for the VLE across the school from the perspectives of the 

middle and senior school management. 

The decision to collate typed notes, as opposed to audio/video recordings, was taken 

considering time constraints on the study and transcription requirements (Burton et al: 

2008:p. 84). The interview schedule was designed to provide sufficient structure to limit the 

impact of the recording method, further, as the information extrapolated will be supported 

by the responses from questionnaires, ƛǘ ǿŀǎ ŎƻƴǎƛŘŜǊŜŘ ǘƘŀǘ ŀ ΨǇŀǊǘƛŀƭ ǊŜŎƻǊŘΩ ƻŦ ǘƘŜ 

interviews would be sufficient to answer the remit of this study. 

Observing Progress  

This section of the study has been identified as being action research as it focuses on the 

testing of software progressively (Mertler, 2006: p.2). Firstly by introducing a tool and then 

evaluating its use before extending the task further. While collating evidence to inform on 

the decision of how the VLE can be used by schools to assist pupils in the personalisation of 

their learning. Further this part of the study follows the cyclical model of plan-teach-

assess/evaluate-plan as identified by (Burton et al, 2008: p.66). It was felt that this method 

would be the most appropriate, due to the nature of the study to inform professional 

conduct. 

The tools used to collate evidence towards answering this question were: 

¶ TƘŜ ǊŜǎŜŀǊŎƘŜǊΩǎ ƻōǎŜǊǾŀǘƛƻƴ diary (Appendix Q ς Observation Diary) within which 

participant and non-participant observations of the focus class as well as results 

from the verbal surveys conducted towards the end of both focus tasks are noted, 

along with observations made while working with teachers to develop the schools 

VLE.  

¶ Observations made with the focus class and those teachers one worked with during 

the study. 

¶ Work produced as a result of the focus task as detailed below. 
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The focus task was presented in two parts. Firstly, pupils were guided through the creation 

ƻŦ ŀ Ψ²ƛƪƛ ǇŀƎŜΩ ǿƘƛŎƘ ǘƻƻƪ ǘƘŜ ǎǳōƧŜŎǘ ƻŦ ƻƴŜ ƻŦ ǘƘŜ ΨƎŀǎŜǎ ŀǊƻǳƴŘ ǳǎΩΦ ¢Ƙƛǎ ǘŀǎƪ ǘƻƻƪ ǇƭŀŎŜ 

over two subsequent science lessons conducted in the ǎŎƘƻƻƭΩǎ ICT suite and served as an 

initial introduction to the VLE, beyond the surface introduction pupils had already received, 

During this session pupils were made familiar with specific tools; such as the what-you-see-

is-what-you-get (WYSIWIG) html editor, which pupils would require an understanding of in 

order to complete the second focus task. 

Secondly, the class was given one week, consisting of two homework slots, to produce a 

page for their e-portfolio. The page was introduced as a summary page detailing what they 

had learned over the course of their studies of the ΨDŀǎŜǎ ŀǊƻǳƴŘ ǳǎΩΦ They were encouraged 

to use both their notes, along with any information they could gleam from the internet. 

They were requested ǘƻ Ǉƻǎǘ ƴƻǘƛŎŜǎ ŦƻǊ ǎǳǇǇƻǊǘ ƻƴ ǘƘŜ ΨŎƭŀǎǎ ǇŀƎŜΩ όAppendix N ς Example 

of ǘƘŜ ¸ŜŀǊ р {ŎƛŜƴŎŜ Ψ/ƭŀǎǎΩ ǇŀƎŜ) or to seek assistance from parents or their teacher. Those 

with home access were further encouraged to share their work with their parents.  

The documents produced from these tasks will be analysed and will provide interpretive 

qualitative information for analysis towards answering the question of how the features of 

the VLE can be used to assist pupils in personalising their learning. Reeves (cited by Write et 

al, 2006: p.48) identifies that an alternative approach needs to be taken when assessing 

online work, suggesting three areas for focus, these being; Cognitive, performance and 

portfolio. Principally for this study, the documents will be reviewed to evaluate performance 

and cognitive considerations. Portfolio evaluation is considered more summative and relies 

on the development of a whole portfolio, a requirement that the timescale of this study 

would not allow. 
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Analysis  

This section presents the analysis of the data and information collated, during the course of 

the study. Collated using the research methodologies detailed in the previous chapter (see 

ΨMethodologyΩΥ ǇΦ 17). Each of the key research questions is explored in relation to that data 

and information collated and will form the key findings and recommendations at conclusion 

of this research. 

For the ease of the reader, the three research questions and their pages within this chapter 

are identified below. 

¶ How the Netmedia Virtual Learning Environments was received by pupils, staff, 

middle and senior management in the focus school? (p. 22) 

¶ Are pupils, of a middle school age, suitably equipped with the technology required to 

use the VLE to personalise their learning beyond the confines of the school 

environment? (p. 25) 

¶ What features are available on the Netmedia Learning Platform and how can they 

support children in personalising and extending their learning across the curriculum? 

(p. 28) 

How was Netmedia Virtual Learning Environm ent was received by pupils, 

staff, middle and senior management in the focus school?  

The responses from questionnaires, made available to staff (Appendix F ς Raw data from 

staff questionnaires) and pupils (Appendix E ς Raw data from pupilsΩ questionnaires), 

supported by responses from the interviews conducted with key members of staff, will form 

the basis for analysis within this section. 

Of the fifty-two members of staff employed by the school, eleven responded to the 

questionnaires made available, providing a limited window through which one can identify 

staff attitudes towards this new resource. While one could conjecture that this low level of 

participation in itself identified a disinterest in the technology, it could also be argued that 

the software was new to the school and that many had not begun using it. Further many 

staff members were observed to refer to the Learning Platform when discussing the VLE, 
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suggesting a lack of familiarity with the terminology, as suggested earlier (ΨWhat is a Virtual 

Learning Environment?Ω ǇΦ 8), which may have influenced them to refrain from completing 

the questionnaire. 

It seems relevant to begin by exploring the levels of ICT confidence held by respondents to 

the staff questionnaire. ICT confidence is seen as critical considering the nature of the VLE as 

being an ICT as well as the central hub for use of other ICTs. Ten respondents had 

confidence perceived to be average or above, with one staff member who identified as 

being below average. This precisely ƳƛǊǊƻǊǎ .ŜŎǘŀΩǎ ŦƛƴŘƛƴƎǎ όнллфΥ ǇΦ птύ ǿƘŜǊŜ ƛǘ ǿŀǎ 

reported that ninety-one percent of primary level teachers admitted average and above 

levels of confidence in the use of ICTs.  As the resource is new to the school, a team who are 

confident with the use of ICT s would be seen as essential in promoting the adoption of the 

software. Further this team will be fundamental in providing support for those less 

confident or familiar with software of this nature. 

 

 

Fig. 2 Chart to show pupils (left) and staff (right) perceived ease of use 

One of the primary factors influencing the successful uptake of any ICT, and subsequently a 

VLE, is the perceived ease of use by its users. As can be seen in Fig. 2, when staff and pupils 

were asked to rate the Netmedia VLEs ease of use, the results suggested that staff found the 

resource to be more challenging than pupils. While it could be argued that teachers would 

benefit from training to familiarise them with standardised computer and internet practices, 

one should also consider that staff in the school were engaged in the development and 
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running of the VLE and therefore had more experience on which to base this judgement. A 

consideration supported by the results from both pupils and staff questionnaires (Appendix 

H, J), where only nine percent of staff admitted to never using the VLE compared with forty-

six percent of pupils who reported that completing the survey was their first VLE experience. 

 

Fig. 3 Chart to show ability of staff perception of VLE accessibility from home 

Considering staff home access, as revealed in Fig. 3, all respondents found that they could 

access the VLE from home; with none claiming that it was entirely inaccessible. From 

discussions conducted with staff while working with the school, one was able to ascertain 

factors which likely influenced staff perception of home accessibility (Appendix N). Issues 

were identified to resound from being unable to remember the VLEs Uniform Resource 

Locator (URL), login details or issues regarding the speed of the VLE which some noted as 

being slower at home.  The last of those issues was reflected in the staff results, as can be 

seen in Fig. 4 where staff rated their VLEs speed as average or worse. PupilsΩ home access 

will be discussed hereafter (see p. 25). 

 

Fig. 4 Chart to show staff rating of the VLE speed 

When asked for an overall opinion of the VLE (Appendix H ς Charts of aggregated data from 

staff questionnaires), five staff members responded positively, with five opting for the 

middle ground, and one indicating marginal negativity. No staff members revealed absolute 
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disdain, identifying that ninety-one percent of the respondents to the staff questionnaire 

saw at the very least, potential in the resource, presenting a general trend towards the 

acceptance for the VLE by the schoolΩǎ staff. However, after consulting the data (Appendix F 

ς Raw data from staff questionnaires: p. 57) it was identified that the one member of staff 

to relay disdain was a member of school management, which could present a potential 

obstacle for the VLEs uptake as discussed in chapter 2 (P. 8).   

tǳǇƛƭǎΩ questionnaires identify a similar trend, where it has been observed that of the fifty-

two respondents, when asked their opinion of the VLE (Appendix J ς Charts of aggregated 

data from pupil questionnaires), thirty-eight percent answered positively, thirty-seven 

percent chose the middle ground and twenty-five percent expressed boredom with the 

resource. To seek further clarification of the negative factors impacting on pupils VLE 

perception; negative results were isolated for further study. While no finite indication of an 

issue could be identified it was observed that the negative responses regarding appearance 

and ease of use were selected, predominantly by those who answered negatively when 

rating the VLE overall.  

Are pupils, of a middle school age, suitably equipped with the  technology 

and skills required to use the VLE to personalise their learning beyond the 

confines of the school environment?  

 

Pupils access to ICTs will be explored within this section; drawing on responses from the 

Questionnaires to pupils (Appendix J ς Charts of aggregated data from pupil questionnaires) 

and observations recorded while working with the focus class (Appendix Q ς Observation 

Diary) to answer the question of whether pupils of a middle school age are equipped with 

ICTs and the skills required to use the VLE, to meet the demands of the ICT-enhanced 

learning personalisation agenda.  
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Fig. 5 Chart to show pupil home computer provision 

Home Access was presented as a barrier to the successful utilisation of VLEs in chapter 2, 

yet results from the questionnaire (see Fig. 5) where one-hundred percent of respondents 

identified as having access to computers from home. The results suggest that pupils at this 

school are better provisioned to meet the demands of ICT enhanced personalisation than 

most with Ofcom (2009, cited by Becta, 2009b: p.12) identifying that eighty-four percent of 

UK homes in which children reside have access to computers and the internet.  

However, the results from the questionnaire, pertaining to home ICT provision, were not 

reflected in the focus class, where eight of the twenty-eight pupils revealed that they did 

not have access to computers beyond the school (Appendix Q, Day 7). From these findings it 

is evident that the results from the questionnaire could not be relied on alone to answer this 

question; instead these results potentially identify, that pupils who have access to 

computers within the home environment are more likely to access the VLE, than those who 

do not.  

When compiling the questionnaire the question of whether respondents had mobile phones 

was posed to consider those pupils who did not have access to computers, noting successes 

experienced by others with using mobile technologies within an educational remit (Becta, 

2009b: p.43). The results revealed that eighty-seven percent of respondents had a mobile 

phone and as has been revealed in Fig. 6, a small proportion of them had begun using their 

mobile phones for elearning both within and beyond the schoolΩs remit. 
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Fig. 6 chart to show pupilsΩ mobile e-learning 

However, the question of being equipped does not only consider resourcing. Being 

equipped would further suggest that the pupils would understand how to use the software 

as well as having an adaptive attitude towards acquiring the skills required (Buckingham, 

2007: p.23); in essence a question of training. The discourse from the previous section 

relating to the VLEΩs perceived ease of use has already identified that the majority of pupil 

users found the software to be very easy to average in its complexity. Suggesting, as with 

any resource, that some pupils will require extra support. However there is no indication 

that pupils will require that assistance to come from their teachers, as peers will likely 

support one another in familiarising themselves with the platform, thus highlighting as was 

previously discussed (ǎŜŜ ΨICT, teaching strategies and learning theoriesΩύ, the intrinsic need 

for a sociological construct to support pupils in using the software. 

By examining the portfolios and wiki pages produced by pupils in the focus class (Appendix 

K, L), the researcher was able to identify that with very little support all pupils could use the 

software as a word processor and most managed to define design themes for their Wiki 

pages (Appendix K). However, when it came to the inclusion of new medias (such as video, 

pictures and audio), despite direct instruction, the inclusion of an instructional video (see 

Appendix S) and notice-board messages provided to assist them (see Appendix N), all but 3 

pupils found the task beyond their current understanding of the software. Thinking 

retrospectively, the inclusion of a support forum or chat-room; where dialogues could be 

shared between peers and their teacher, may have assisted them further by providing 

personalised support with issues and a means to share solutions as they were discovered. 
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What features are available on the Netmedia VLE and how can they support 

pupils in personalising their learning?  

 

Observations noted (Appendix Q ς Observation Diary) and work produced by the focus class 

(Appendix K ς Pupils Wiki submissions, Appendix L ς pupils e-folio submissions with 

feedback) will be evaluated under the ΨŎƻƳǇƻƴŜƴǘǎ ƻŦ ǇŜǊǎƻƴŀƭƛǎŜŘ ƭŜŀǊƴƛƴƎΩ headings (as 

presented in Fig. 1 p. 11). Under each component, the Netmedia VLE is evaluated to explore 

the question of how its features can be used to help pupils and their schools to personalise 

learning. 

Before continuing, an extensive list of tools available through this VLE, are presented in 

Appendix O ς ΨtǊƻǇŜǊǘƛŜǎΩ available through the Netmedia VLE. For the purpose of this study 

the key features which will draw focus are the E-Learning Folio (ELF), E-Portfolio and Wiki. 

While other features will be discussed, they were not trialled specifically as part of this 

study. 

Teaching Learning and ICT  

Had the e-portfolio work been the precursor of a unit of study, the responses would have 

iŘŜƴǘƛŦƛŜŘ ǇǳǇƛƭǎΩ starting-points, allowing practitioners to address them within consecutive 

lessons. Used summatively, the e-portfolio provides a point of reference for the future 

which could be used to inform planning in years to come. 

The software also includes features to support teachers in developing VAK considerate 

materials (see Appendix S), even if the skills needed to create these could be considered 

initially complicated, as can be identified by the persevering lack of such features from all 

but two of ǘƘŜ ŦƻŎǳǎ ŎƭŀǎǎΩ ǇƻǊǘŦƻƭƛƻs (Appendix L, Example 6 & 7) and all but ƻƴŜ ǇǳǇƛƭΩǎ ǿƛƪƛ 

page (Appendix K, Example C), as well as observations noted while working with teachers 

(Appendix Q ς Observation Diary: Day 7). 

Write et al (2006: p.28-29) suggest that in a school setting, teachers often direct questions 

towards more vocal participants. The VLE addresses this concern by providing a means to 

track, monitor (Appendix L & M) and prompt pupil responses from individuals as well as 
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groups, ǇǊƻǾƛŘƛƴƎ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ŦƻǊ ǘŜŀŎƘŜǊǎ ǘƻ ƛŘŜƴǘƛŦȅ ǘƘŜ ΨǎǘŀǊǘƛƴƎ-ǇƻƛƴǘΩ ƻŦ ŜǾŜǊȅ 

learner not just the vocal minority. 

Curriculum Entitlement and Choice   

With the focus class, enquiry was guided using the ELF feature (Appendix M) which acts 

essentially as a WebQuest (WebQuest: online) guiding pupils through a collection of pre-

defined websites, giving some of them a basis from which to begin exploring further. 

Depending on the remit, these can inform activities; as with the e-portfolio task (Appendix 

L), or inform users to another aim.  

Considering the Netmedia VLEΩǎ capacity to provide catch-up and extension materials. All 

content made available to pupils remains available until teachers remove access rights. 

FŜŀǘǳǊŜǎ ǎǳŎƘ ŀǎ ǘƘŜ ΨǘŜȄǘ ŀƴŘ ƛƳŀƎŜΩ property; which provides the means to compile lists of 

photos, web-links and plain text items, and the file box property; used to store PowerPoints, 

IWB presentations or other types of files, gives pupils access to teacher resources used in 

lessons, as either catch-up or support materials. Extension tasks can be developed by 

providing focus through questions or themes to features; such as, discussion groups, 

forums, chat-rooms and as was achieved with the focus class the use of the wiki and the 

ELF. 

School as learning organisation  

To support the whole school, a planning ΨƛƴŘŜȄΩ ǿŀǎ ŘŜǾŜƭƻǇŜŘΣ ǿƘƛŎƘ ŀƎƎǊŜƎŀǘŜŘ ΨŦƛƭŜ ōƻȄΩ 

properties to display them under one centralisŜŘ ŀǊŜŀ ƻƴ ǘŜŀŎƘŜǊǎΩ aȅ5ŜǎƪǘƻǇ ŀǊŜŀǎ 

(Appendix T) making planning available to all school staff, which from the staff 

questionnaires was observed to benefit teaching support staff, as well as teachers 

(Appendix F, result 5 & 6). The headteacher suggested (Appendix Q, Day 8) that this could 

also be used to provide access to inspectors and governors before, during or after a visit. 

LƴŘŜǇŜƴŘŜƴǘƭȅ ƻŦ ǘƘŜ ΨƛƴŘŜȄΩ ŦŜŀǘǳǊŜǎΣ ΨŦƛƭŜ ōƻȄΩ ǇǊƻǇŜǊǘƛŜǎ Ŏŀƴ ōŜ ŘƛǊŜŎǘƭȅ ƛƴǘŜƎǊŀǘŜŘ ƛƴǘƻ 

classes and the MyDesktop area to display, Individualised Education Plans (IEPs), other SEN 

support documents, template files or any other such bureaucratic features considered 

essential within modern school environments. 
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While the VLE did not provide any form of booking system beyond calendars, and 

ŎƻƴǎƛŘŜǊƛƴƎ Ƙƻǿ ŦƛƭŜǎ ǿƘƛŎƘ ǿŜǊŜ ǳǇƭƻŀŘŜŘ ƴƻǘ ΨƭƛǾŜΩ ŀƴ ŀƭǘŜǊƴŀǘƛǾŜ ŀǇǇǊƻŀŎƘ ǿŀǎ ǊŜǉǳƛǊŜŘΦ 

With a small amount of HTML knowledge, the ΨŘƻ-it-ȅƻǳǊǎŜƭŦΩ ό5L¸ύ ǇǊƻǇŜǊǘȅ provided a 

means to draw features from other web-based tools in a similar fashion to the deployment 

ƻŦ ǘƘƛǎ ǎǘǳŘȅΩǎ ǉǳŜǎǘƛƻƴƴŀƛǊŜǎΦ ¢his approach was used to incorporate ΨDƻƻƎƭŜ 5ƻŎǎΩ into the 

platform, to provide the school with a booking form for the ICT suite, identical to that which 

they had already grown accustomed (Appendix U). 

Beyond the classroom  

In this area the personalisation of learning considers the development of learning off-site 

ŀƴŘ ŀǎ ŘƛǎŎǳǎǎŜŘ ƛƴ /ƘŀǇǘŜǊ н όǎŜŜ ΨMaking Learning PersonalΩύ ŀ ±[9Ωǎ ǇƻǘŜƴǘƛŀƭ ŦƻǊ .ƭŜƴŘŜŘ 

[ŜŀǊƴƛƴƎΦ .ŜŦƻǊŜ ŎƻƳƳŜƴŎƛƴƎ ǿƛǘƘ ǘƘŜ ŀŎǘƛƻƴ ǊŜǎŜŀǊŎƘ ǇƻǊǘƛƻƴ ƻŦ ǘƘƛǎ ǎǘǳŘȅΣ ǘƘŜ ŎƭŀǎǎΩǎ 

teacher revealed, that often participants abstained from homework tasks suggesting that 

anything over 10 submissions would be surprising (Appendix Q, Day 3). 

Eighteen of the twenty-eight (appendix L) pupils submitted portfolio pages, all of those who 

did not, citing either a lack of home access or an inability to access the VLE (Appendix Q, Day 

7). The e-portfolio pages (Appendix L) produced by the focus class, presented a starting-

point, for blended learning, where submissions could be discussed with the whole class 

when returning to school. 

To support learners in completing the task an ELF was compiled (from websites listed on the 

London Grid for Learning (LGfL, online) to provide them with information they could use to 

complete the task (Appendix M). It was observed that some pupils used the ELF and 

included information they discovered (Example 2 & 7) yet most chose not to (example 3, 4 & 

5), suggesting that while some pupils appreciated the ELFΩǎ support, the majority perceived 

a lack of relevance or necessity for it within the remit of the task. 

When questioned as to whether pupils had shared their work with their parents, fourteen 

hands were raised with five remaining so when the question was extended to parental 

assistance. This assistance was identified to consist of; (three pupils) parents who provided 

help with the technicalities of the VLE and (nine pupils) those who assisted with the 

informative content.  
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Assessment for learning  (AfL)  

As briefly mentioned earlier (p. 30), the VLE consists of tools which can be used to 

document, assess and support pupilsΩ learning. The collated data and information can be 

used formatively, to inform teachers in creating or adapting lesson plans to meet the full 

spectrum of ability presented by their pupils, or summatively, as in the instance of the focus 

class (Appendix L), to assess pupil understanding at the end of term or a unit of work,.  

Write et al (2006: p.28-29) suggests that online discussion forums allow teachers to measure 

ŀƴŘ ƳƻƴƛǘƻǊ ƛƴŘƛǾƛŘǳŀƭ ŎƻƴǘǊƛōǳǘƛƻƴǎΣ ǇǊƻǾƛŘƛƴƎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ΨǎŎŀŦŦƻƭŘΩ ƛƴŘƛǾƛŘǳŀƭ 

learners within a sociological group process. In a similar fashion, the ELF and e-portfolio 

tools provide a means to track and record pupilsΩ progress. More specifically, the ELF logs 

which of its WebPages pupils have and have not accessed and presents that information in a 

table (Appendix M). Considering the second focus task, this presented a clear identifier as to 

pupils who had drawn on the information provided to complete their portfolios. In addition, 

file and e-portfolio pages submissions are handled by the ELF and stored for review by the 

practitioner. 

Feedback on work is conducted through the ELF and is sent directly to the pupil (Appendix L, 

examples 1-6), in a fashion similar to jottings in exercise books. The difference between 

these two methods is that the ELF provides 2-way communication where pupils can respond 

to feedback presented by their teacher. This presents the opportunity for practitioners to 

direct open and probing questions to an individual or class; either to generate discussion, or 

to directly address misconceptions. 

Unlike the e-portfolio and ELF, the wiki tool provides yet another means of assessment, by 

presenting access to revised versions of pages; as it archives previous attempts every-time a 

page is edited. This presents the means for practitioners to identify the development of 

ideas over successive submissions (See Appendix K). One issue with the wiki arose when a 

ǇǳǇƛƭ ǎŀōƻǘŀƎŜŘ ŀƴƻǘƘŜǊΩǎ ǿƻǊƪΣ ōǳǘ ŀǎ ǊŜǾƛǎƛƻƴǎ ǿŜǊŜ ŀǾŀƛƭŀōƭŜΣ ǘƘƛǎ ǿŀǎ ǇǊƻƳǇǘƭȅ ǊŜŎǘƛŦƛŜŘ 

and the culprit identified. 

Summary of Key Findings  

The study has revealed the following: 
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1. The vast majority of the school populous are ready to embrace and see potential in 

the Netmedia VLE, although some (both staff and pupils) may need support in its 

application and use. 

2. The results suggest that pupils in the school are well provisioned with high levels of 

home access to internet enabled computers. While some of the feedback features 

were not utilised by pupils, Further, a sufficient number of staff members were 

observed to have the ICT skills required to support pupils in VLE use. 

3.  The features of the Netmedia VLE are more than suitable, if not adaptable, to meet 

the demands of ǘƘŜ ΨǇŜǊǎƻƴŀƭ ƭŜŀǊƴƛƴƎΩ ŀƎŜƴŘŀΣ ǳƴŘŜǊ ǘƘŜ ƎǳƛŘŀƴŎŜ ƻŦ ŀ whole 

school team focused towards that aim. 
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Conclusion  

How purpose of the Study has been met  

All pupils and staff were surveyed so as to gage attitudes towards the VLE held by pupils and 

staff in the school, this qualitative evidence will provided general insight into the feelings of 

those populations. Further, home access was identified within the pupilsΩ ǉǳŜǎǘƛƻƴƴŀƛǊŜ and 

extended to consider mobile provision for those pupils who did not have home access. 

The Focus class provided insight into the application of the VLE towards the personalisation 

of learning as well as providing evidence to gage whether pupils, at the beginning of their 

studies at the school, had the ICT skills required to use the VLE. Further, observations noted 

while at the school were drawn on to identify how the VLE could provide support for pupils 

in personalisation of their learning journey.  

Key Recommendations  

¶ The school should evaluate its progress towards VLE adoption against the steps 

presented by Becta, to identify and inform how they can develop their VLE towards a 

whole school use (Becta 2010). 

¶ The staff who would benefit from focused training need to be freed from other 

obligations so as to be able to attend that training (Appendix Q, Day 9).  

¶ Training should be focused not only on operational use alone, but also the 

pedagogical application of the VLE. Some may require additional training, focused on 

the use of computers and internet technologies as opposed to the VLE alone 

(Buckingham, 2007). 

¶ VLE developers within the school need to be identified to provide front-line support 

and guidance to those keen to begin using it but unfamiliar with the software (Becta 

2010). 

¶ Middle and senior management need to be made aware of the positive potential of 

the VLE and how it Ŏŀƴ ŀǎǎƛǎǘ ƛƴ ǿƘƻƭŜ ǎŎƘƻƻƭ ΨǘǊŀƴǎŦƻǊƳŀǘƛƻƴΩ, so as to relay such 

considerations to all school staff (Ofsted, 2009). 
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¶ Children from families identified as not having home access to computers and 

internet provision should be made aware of the Home Access scheme run by Becta. 

Need for Further Research  

This study was able to reveal a snapshot of VLE acceptance as portrayed by one tenth of 

pupils and one fifth of staff and therefore is limited. Further, this study considers one VLE 

among many, and comparative research focused on alternative VLE could yield different or 

supporting results. Due to the timescale of this study, there was not the opportunity to 

assess the VLEΩs use over an extended period; the results represent only the initial opinions 

and views held by pupils and staff. Therefore, further research to gage true acceptance of 

the VLE over an extended period would be beneficial. 

 



PSB004-3 Dissertation Gregory Massey 
 0613036 
References Submitted  4/05/2010 

 

Word Count: 7,919 (excluding quotes, headings and captions) Page 35 of 90 
 

References: 

 

Armstrong, S., Hawkins, G., Whyley, D., (2010), The Adopt Framework ς supporting schools to 

transform using the learning platform, Hertfordshire, Learning Possibilities Ltd. 

Barker, R, (2009), How technology is being used in UK schools to improve teaching and learning, 

[online], Available at: http://www.egovmonitor.com/node/25216 , (Accessed: 03/05/2010) 

Becta, (2010a), Home Access, [online], Available at: 

http://schools.becta.org.uk/index.php?section=oe&catcode=ss_es_hom_02&rid=17246, (Accessed: 

03/05/2010) 

Becta, (2010b), Learning Platforms in Action, [online], Available at: 

http://publications.becta.org.uk/display.cfm?resID=38129&CFID=8630197&CFTOKEN=fd4c7084bf59

bd81-1FF6F5CB-BCFA-8E41-E4F533BED6950561, (Accessed: 03/05/2010) 

Becta, (2009a), Make learning personal: How are you making Next Generation Learning personal?, 

[online], Available at: http://publications.becta.org.uk/display.cfm?resID=39138&page=1835, 

(Accessed: 03/05/2010) 

Becta, (2009b), Harnessing Technology Schools Survey 2009  - Data report, [online], Available at: 

http://research.becta.org.uk/index.php?section=rh&catcode=_re_rp_02&rid=17153, (Accessed: 

03/05/2010) 

Becta, (2008), Personalising Learning in a connected world ς a guide for school leaders, [online], 

Available at: http://publications.becta.org.uk/display.cfm?resID=35296&page=1835, (Accessed: 

03/05/2010) 

Becta, (2007a), Learning Platforms and Personalising Learning, [online], Available at: 

http://foi.becta.org.uk/display.cfm?resID=35817, (Accessed: 03/05/2010) 

 Becta, (2007), Impact of E-Portfolios on Learning, [online], Available at: 

http://research.becta.org.uk/index.php?section=rh&catcode=_re_rp_02&rid=14007, (Accessed: 

03/05/2010) 

Becta, (2006), Harnessing Technology ς Delivery Plan, [online], Available at: 

http://publications.becta.org.uk/download.cfm?resID=28223, (Accessed: 03/05/2010) 

Becta, (2005), Harnessing Technology ς Final Report, Available at:  

http://www.egovmonitor.com/node/25216
http://schools.becta.org.uk/index.php?section=oe&catcode=ss_es_hom_02&rid=17246
http://publications.becta.org.uk/display.cfm?resID=38129&CFID=8630197&CFTOKEN=fd4c7084bf59bd81-1FF6F5CB-BCFA-8E41-E4F533BED6950561
http://publications.becta.org.uk/display.cfm?resID=38129&CFID=8630197&CFTOKEN=fd4c7084bf59bd81-1FF6F5CB-BCFA-8E41-E4F533BED6950561
http://publications.becta.org.uk/display.cfm?resID=39138&page=1835
http://research.becta.org.uk/index.php?section=rh&catcode=_re_rp_02&rid=17153
http://publications.becta.org.uk/display.cfm?resID=35296&page=1835
http://foi.becta.org.uk/display.cfm?resID=35817
http://research.becta.org.uk/index.php?section=rh&catcode=_re_rp_02&rid=14007
http://publications.becta.org.uk/download.cfm?resID=28223


PSB004-3 Dissertation Gregory Massey 
 0613036 
References Submitted  4/05/2010 

 

Word Count: 7,919 (excluding quotes, headings and captions) Page 36 of 90 
 

Becta, (2003a), Virtual and Managed Learning Environments, [online], Available at: 

http://foi.becta.org.uk/display.cfm?resID=15963, (Accessed: 03/05/2010) 

Becta, (2003b), Key research evidence about barriers to the use of ICT, [online], Available at: 

http://research.becta.org.uk/upload-

dir/downloads/page_documents/research/wtrs_barriersinteach.pdf , (Accessed: 03/05/2010) 

BESA, 2009, Learning Platform Targets Difficult to Meet, despite an increase in school uptake, 

[online], Available at: 

http://www.besa.org.uk/besa/documents/grab/1BESALearningPlatformresearchpressrelease.pdf?it

em=1259&file=1 , (Accessed: 03/05/2010) 

Buckingham, D., (2007), Beyond Technology ς /ƘƛƭŘǊŜƴΩǎ [ŜŀǊƴƛƴƎ ƛƴ ǘƘŜ !ƎŜ ƻŦ 5ƛƎital Culture, 

Cambridge, Polity Press 

Burton, N., Brundrett, M., Jones, M., (2008), Doing your Education Research Project, London, Sage 

Publishing 

Cheminais, (2008), Every Child Matters ς A Practical Guide for Teaching Assistants, Oxon, Fulton 

Publishers,  

Cheminais, (2006), Every Child Matters ς A Practical Guide for Teachers, Oxon, Fulton Publishers,  

DCMS, (2009), Digital Britain ς Final Report, [online], Available at: 

http://www.culture.gov.uk/images/publications/digitalbritain-finalreport-jun09.pdf, (Accessed: 

03/05/2010) 

DCSF, (2007), ¢ƘŜ /ƘƛƭŘǊŜƴΩǎ tƭŀƴ ς Building Brighter Futures, [online], Available at: 

http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications

&ProductId=CM%207280, (Accessed: 03/05/2010) 

DfEE, (1999), The National Curriculum ς Handbook for primary teachers in England, London, DfEE & 

QCA publishing 

DfES, (2006), 2020 Vision, [online], Available at: 

http://publications.teachernet.gov.uk/default.aspx?PageFunction=downloadoptions&Page

Mode=publications&ProductId=DFES-04255-2006&(Accessed: 03/05/2010) 

DfES, (2005a), Harnessing Technology, [online], Available at: 

http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=pub

lications&ProductId=DFES-1296-2005(Accessed: 03/05/2010) 

DfES, (2005b), Making IT Personal, [online], Available at: 

http://collaboration.becta.org.uk/servlet/JiveServlet/download/1229-3-

1369/learning_platform_guidance_primary.pdf , (Accessed: 03/05/2010) 

http://foi.becta.org.uk/display.cfm?resID=15963
http://research.becta.org.uk/upload-dir/downloads/page_documents/research/wtrs_barriersinteach.pdf
http://research.becta.org.uk/upload-dir/downloads/page_documents/research/wtrs_barriersinteach.pdf
http://www.besa.org.uk/besa/documents/grab/1BESALearningPlatformresearchpressrelease.pdf?item=1259&file=1
http://www.besa.org.uk/besa/documents/grab/1BESALearningPlatformresearchpressrelease.pdf?item=1259&file=1
http://www.culture.gov.uk/images/publications/digitalbritain-finalreport-jun09.pdf
http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=CM%207280
http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=CM%207280
http://publications.teachernet.gov.uk/default.aspx?PageFunction=downloadoptions&PageMode=publications&ProductId=DFES-04255-2006&
http://publications.teachernet.gov.uk/default.aspx?PageFunction=downloadoptions&PageMode=publications&ProductId=DFES-04255-2006&
http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES-1296-2005
http://publications.dcsf.gov.uk/default.aspx?PageFunction=productdetails&PageMode=publications&ProductId=DFES-1296-2005
http://collaboration.becta.org.uk/servlet/JiveServlet/download/1229-3-1369/learning_platform_guidance_primary.pdf
http://collaboration.becta.org.uk/servlet/JiveServlet/download/1229-3-1369/learning_platform_guidance_primary.pdf


PSB004-3 Dissertation Gregory Massey 
 0613036 
References Submitted  4/05/2010 

 

Word Count: 7,919 (excluding quotes, headings and captions) Page 37 of 90 
 

DfES, (2003), Excellence and Enjoyment , [online], Available at: 

http://nationalstrategies.standards.dcsf.gov.uk/node/85063, (Accessed: 03/05/2010) 

Gaiser, T.  J.  & Schreiner, A. E., (2009), A Guide to conducting Online Research, London, Sage,  

JISC, (2010), E-portfolios: An Overview, [online], Available at: 

http://www.jisc.ac.uk/whatwedo/programmes/elearning/eportfolios, (Accessed: 03/05/2010) 

JISC, (2008), Effective Practice with E-portfolios, [online], Available at: 

http://www.jisc.ac.uk/media/documents/publications/effectivepracticeeportfolios.pdf, (Accessed: 

03/05/2010) 

Kenny, (2010), BETT 2010 - How to put power into your platform, [online], Available at: 

http://www.tes.co.uk/article.aspx?storycode=6032747, (Accessed: 03/05/2010) 

Kumar, R., (2005), Research Methodology: a step-by-step guide for beginners, London, Sage 

Publishing 

Leadbeater, (2004), Personalisation through participation ς a new script for public services , [online], 

Available at: http://www. demos.co.uk/publications/personalisation, (Accessed: 03/05/2010) 

LearningPossibilities, (online), Learning Possibilities, [online], Available at: 

https://learningpossibilities.lpplus.net/Pages/Home.aspx, (Accessed: 03/05/2010) 

Leask, M., {2003), Issues in Teaching Using ICT ς 2nd edn, Oxon, RoutledgeFarmer,  

LGfL, (online), London Grid for Learning, [online], Available at: 

http://www.lgfl.net/lgfl/leas/haringey/web/teachers%20section/KS2/Science/QCA%20SofW

/QCA%20Sof%20W%20resources%20page%201/Unit%205cGases%20Around%20Us/, 

(Accessed: 03/05/2010) 

Littledyke, M., Huxford, L., (1998), Teaching the Primary Curriculum for Constructive Learning, 

London, David Fulton Publishers Ltd. 

Littlejohn, A & Pegler, C., (2007), Preparing for Blended Elearning, London, Routledge,  

Loveless, A, (2003), The Role of ICT, London, Continuum,  

Mason, R. & Rennie, F., (2006), Elearning ς The Key Concepts, Oxon, Routledge 

Mertler, (2006), Action Research ς Teachers as researchers in the classroom, London, Sage 

Publications,  

Netmedia, (2010), VLE Case Studies, [online], Available at: 

http://www.netmediaeducation.com/index.cfm?s=1&m=3&p=30,index, (Accessed: 03/05/2010) 

http://nationalstrategies.standards.dcsf.gov.uk/node/85063
http://www.jisc.ac.uk/whatwedo/programmes/elearning/eportfolios
http://www.jisc.ac.uk/media/documents/publications/effectivepracticeeportfolios.pdf
http://www.tes.co.uk/article.aspx?storycode=6032747
http://www.demos.co.uk/publications/personalisation
https://learningpossibilities.lpplus.net/Pages/Home.aspx
http://www.lgfl.net/lgfl/leas/haringey/web/teachers%20section/KS2/Science/QCA%20SofW/QCA%20Sof%20W%20resources%20page%201/Unit%205cGases%20Around%20Us/
http://www.lgfl.net/lgfl/leas/haringey/web/teachers%20section/KS2/Science/QCA%20SofW/QCA%20Sof%20W%20resources%20page%201/Unit%205cGases%20Around%20Us/
http://www.netmediaeducation.com/index.cfm?s=1&m=3&p=30,index


PSB004-3 Dissertation Gregory Massey 
 0613036 
References Submitted  4/05/2010 

 

Word Count: 7,919 (excluding quotes, headings and captions) Page 38 of 90 
 

Netmedia, (2008), άLǘΩǎ ƭƛƪŜ .Ŝōƻ ŦƻǊ {ŎƘƻƻƭΗέΣ [online], Available at: 

http://www.netmediaeducation.com/myportal/custom/files_uploaded/uploaded_resources/70/Net

Media_Harrold_CS_web.pdf, (Accessed: 03/05/2010) 

OECD, (2006), Personalising Education ς Schooling for Tomorrow, France, OECD Publishing,  

Ofsted, (2009), Virtual learning environments: an evaluation of their development in a sample of 

educational settings, [online], Available at: http://www.ofsted.gov.uk/Ofsted-home/Publications-

and-research/Browse-all-by/Documents-by-type/Thematic-reports/Virtual-learning-environments-

an-evaluation-of-their-development-in-a-sample-of-educational-settings, (Accessed: 03/05/2010) 

Passey, D., Rogers, C., Machell, J., McHugh, G., (2004), The Motivational Effect of ICT on Pupils, 

[online], Available at: http://www.dcsf.gov.uk/research/data/uploadfiles/RR523new.pdf , (Accessed: 

03/05/2010) 

Petty, G., (2004), Teaching Today, 3rd Edn., Cheltenham, Nelson Thornes Ltd. 

Pollard, A., Anderson, J., Maddock, M., Swaffield, S., Warin, J., Warwick, P., (2008), London, 

Continuum Publishing 

Pritchard, A. (2007), Effecting Teaching with Internet Technologies, London, Paul Chapman 

Publishing 

Rose, J., (2009), Independent Review of the Primary Curriculum ς Final Report, Nottingham, DCSF 

Publishing 

Simmons, C., Hawkins, C., (2009), Teaching ICT, London, Sage Publishing 

Someketh, B., (2007), Pedagogy and learning with ICT: researching the art of innovation, Oxon, 

Routledge,  

Stevenson, D, (1997), Information and Communication Technology in UK School, The Stevenson 

Report, [online], Available at: http://rubble.heppell.net/stevenson/ICT.pdf , (Accessed: 03/05/2010) 

The Open University, (2010), The History of the OU, [Online], Available at: 

http://www.open.ac.uk/about/ou/p3.shtml, (Accessed: 03/05/2010) 

WebQuest, (online), WebQuest.org, [online], Available at: http://webquest.org/index.php, 

(Accessed: 03/05/2010) 

West- Burnham, J. & Coates, M., (2009), Personalizing Learning ς Transforming Education for Every 

Child , London, Continuum,  

Wright, V., Szumanski, C., Wilson, E., (2006), Research on Enhancing the Interactivity of Online 

Learning, Connecticut, Information Age Publishing 

 

http://www.netmediaeducation.com/myportal/custom/files_uploaded/uploaded_resources/70/NetMedia_Harrold_CS_web.pdf
http://www.netmediaeducation.com/myportal/custom/files_uploaded/uploaded_resources/70/NetMedia_Harrold_CS_web.pdf
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Browse-all-by/Documents-by-type/Thematic-reports/Virtual-learning-environments-an-evaluation-of-their-development-in-a-sample-of-educational-settings
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Browse-all-by/Documents-by-type/Thematic-reports/Virtual-learning-environments-an-evaluation-of-their-development-in-a-sample-of-educational-settings
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Browse-all-by/Documents-by-type/Thematic-reports/Virtual-learning-environments-an-evaluation-of-their-development-in-a-sample-of-educational-settings
http://www.dcsf.gov.uk/research/data/uploadfiles/RR523new.pdf
http://rubble.heppell.net/stevenson/ICT.pdf
http://www.open.ac.uk/about/ou/p3.shtml
http://webquest.org/index.php


PSB004-3 Dissertation Gregory Massey 
 0613036 
Appendices Submitted  4/05/2010 

 

Word Count: 7,919 (excluding quotes, headings and captions) Page 39 of 90 
 

Appendic es 

Appendix A ɀInterviews with Class Teacher, Deputy Head and ICT Co-ordinator  

 



PSB004-3 Dissertation Gregory Massey 
 0613036 
Appendices Submitted  4/05/2010 

 

Word Count: 7,919 (excluding quotes, headings and captions) Page 40 of 90 
 

  

 
  



PSB004-3 Dissertation Gregory Massey 
 0613036 
Appendices Submitted  4/05/2010 

 

Word Count: 7,919 (excluding quotes, headings and captions) Page 41 of 90 
 

 
  



PSB004-3 Dissertation Gregory Massey 
 0613036 
Appendices Submitted  4/05/2010 

 

Word Count: 7,919 (excluding quotes, headings and captions) Page 42 of 90 
 

 
  



PSB004-3 Dissertation Gregory Massey 
 0613036 
Appendices Submitted  4/05/2010 

 

Word Count: 7,919 (excluding quotes, headings and captions) Page 43 of 90 
 

 
  
































































































